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ABSTRACT 

^ This program serves a population of disaffectedr 

underachieving inner-city youth of junior high and high school age 
vho are known to the Family and/or Criminal courts and are_a-t— least 
two years retarded in reading. In^jr^pst— Gasesy^trhe first efforts of 
the center ar^e_saxd_ta-be*^d'iTected to the provision of remedial 
reading-serTices^ and toward helping the learner rebuild a positive 
self image and self confidence and motivation for learning. The 
evaluation consists of a two-fold process that of assessing the 
impact and the doclr^?e of success of the center as based on the 
proposed criteria and that of assessiit;^' the administrative processes 
operatirg within the program. Along with major topics such as 
description, student population, and program, the evaluation section 
provides" the three major objectives along with their procedure, 
findings/ and interpretation. Among the recommendations made are that 
formal attitudinal measures be employed to assess the amount" and 
degree of growth for future planning and record keeping purposes; 
that an initial in-depth iase conference for the new learner be 
attended by all staff assigned to the enrollee; that periodic case 
conferences be held to ascertain what has or has not been 
accomplished and to plan and set futurf^ goals for the youth, 
particularly those that are most in need of extensive assistance; and 
that black and Spanish-speaking tutors be hired. (Author/AH) 
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OFFICE OF PR0BATI0M.rRrCHMOND COLLEGE READING CENTER 

EVALUATION~R£PORT 

DESCRIPTION ' . — 

The Office of Probation-Richmond College Reading Center is lo- 
cated on tvio floors at 57 Bay Street, Staten Island, New York, in, 
the center of a commercially-zoned district with a number of small 
businesses operating in the area. The floors serve as a location 
for a general office, a resource-conference room, and six small 
classrooms.. * • 

Four desks in the general office creates a crowdsrd situation 
wrhich is aggravated by the traffic pattern during breaks in pro-. • 
gramming and at the c|ommencement and at the end of the Center's 
daily (Operation. Mtfst staff members and learners enter, and leave ^ 
through this area which contributes to a "grand central station" 
effect. Also, at any given, time, one may find- the secretary, admin- 
istrators, four or five tutors, and two community workers' in con- 
versation with or attempting to meet the demands of a half dozen or 
more of« the youth. However, in spite of this confusion, the workers 
seem poised in all situations* ^ ■ i 

Four of the classrooms are small areas divided by cubicles or 
stalls accommodating three or four learners and their tutors in 
each roomo In the additional classrooms, one is furnished with tra- 
ditional classroom furniture and the other is equipped with two old 
sofas and a television set and doubles as a lounge area* 

The Center opens daily from 3:30 P.M* until 5:30 P.M# and from, 
6:30 P.M. until ^:30 P.M., Monday through Friday. The latter time 
period is scheduled for the High School Enuivalency group. 



.STUDENT POPULATION 

The youth of the Reading Center could be described generally 
as disaffe'cted, acting-out, underachieving inner-city youngsters 
of Junior high school and high school age who are known to the 
Family and/or Criminal Courts and are at least two years retarded 
in readingt They have a history of truantingy aggression' in and 
out of school, and involvement in delinquent behavior* Over and- 
above, the family and the child must be accepting of the program, 
However, the pcogram is servicing non-probatiQnary youth. 

The ran joj? criteria .by which rejection frpm the program was 
determined as denoted in the proposal was: 

•1. those children from whom reading services are already be- 
ing pravided Jby other agencies. 

2. those overtly osvchotic children already in special 
classes for the emotionally disturbed. 

3. those children with serious neurological defects requiring 
specialized services. 

*4.* those severely mentally defective children already in spe- 
cial education classes for the defective* 
. Most of the youth were referred to the Center by the Proba- 
tion Offiper in Intake, Investigation or Supervision or by the 
''Court Liaison, Bpard of Education, School Represe:. ^ative* All re- 
ferrals were made in writing and include all pertinent informa- 
tion available on the youth. After an initial interview and fur- 
ther careful screening at the Center, the prospective^ candidate 
will be rejected or accepted in the program. 
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PROGRAM 

The regular school program has noi:; net the needs of tafoat 
youngsters referred to the Reading Center. In most cases, the ; r 
first e^orts of the Center must be, net only to provide remedial 
reading services, but tov/o.rd helping the learner rebuild a posi- 
tive self-image and self-confidence and :aot.ivatiori for le^;.rnir.g* 
The ^pro.^raiD ir^, by design, cor/raunity orientdd, ,;vlth definite, 
planning for the involveaent o& parents, for the use of coiarau- 
nity agencies, and for the engagement of com'unity people as Cen- 
ter staff meir/oers* The approach to be utilii:ed is interdiscipli- 
nary* 

EVALUATION . ^ 

Before proceeding with a discussion of the evaluation proper 
several c,6mments are in order* It .would be inaccurate to inter- 
pret the 'Sometimes critical statements in this report as condem- 
nations of the Reading Center ♦ On the contrary, the investigator 
is in accordance with the importance of ej&ch of the program ele- 
raents# Recommendations invariably are directed toward improvement 
not necessarily alteration* It has been done to encourage the Gen 
ter in the business of perfecting its practices* . " . 

. The evaluation 'has principally consisted of a two-fold pro- 
cess: 

1* To assess the impact and'the degree of succesa of' the Of- 
fice of Probation-Richmond College Reading Center predi- 
cated upon the criteria set forth in the proposal* 

2* To assess the administrative processes operating within: 



the program, _ ^ ' ■ . 

More limited objectives of this evaluation study were to 
make an assessment of the extent to which students valued and i~ • 
dentifiMd with the Center and education in general and their s^lf- 
confidence and attitudinal changes in being part of an alternative 
learning environment. 

The evaluator's work has. included visits to the Centor for 
four days during the month of June, -at which time,, he interviewed 
the program adrainistratots, "^tutors, and community workers and ob- 
served the operative aspects of the Center. The evaluation has, 
also, embodied questionnaires administered to the tutors and the 
learners. In addition, • changes in reading levels were assessed by 
begin" ing and middle standardized- reading achievement test data 
furnished by the .Director of Reading. Visits to the home schools 

♦ 

of the youth enrolled in the Center were also conductedp at which 
time, the evaluator interviewed guidance personnel, who responded 
to evaluation sheets issued to them In order to ascertain their 
(the youth's) functioning and progress. Those evaluation activi- 
ties culminated in this report.* - 

Objectives, measurement criterion, findings, and 'interpre- 
tations are reported as follows. 

Objective 1 • . , .v 

As a group, .the Office of Probation-Richmond College Readings 

* Regrettably the investigator was unable, within the -constraints 
of a time limitation, to follow-up the adjustment process of an 
extensive number of students in their home schools. 



Caa.ter in-school learners will Memo nstr ate the following: 
1# Better daily attendance in tKeir hoitie schools than before 

, entrance into the program. - ^ 

2* FewBB tehavior' problems. ' 
3» Improvement; in school achievement 
Procedure * S ^ 

A behavioral ovaluation sheet, was distiabuted to the 
guidance coiinseloi^s in the home schools of the Qentjer^s 
learners • Guidcnco pcrsorinGl v/ere requested to respond to 
this qiSestionnaire ac it would mirror the behavioral^ proto-^ 
types of the students that were assigned to them in the 
counseling role since January 1974 » 
Findings 

Based.. upon a campling of lli youth the percentages of im- 
prox^ement as they reflect thu stated criteria for success 
indicate that, as a group, over 75 percent of the youth evi- 
denced no improvement in academic, attendance, acting-out| 
and uttitudiual patterns.* Only in the area -of reading skills 
is there reflectod a percentage equalization between improve- 
mcnt and lack of iraprovement. Table I below is a summary of * 

the findings. 

> 

Table I - 
HOME SCHOOL EVALUATION SHEET 



Behaxdors Greatly Improved Improved The Saitie Refcressed 

In School 
Attendance 



In School 6^ 



Table I (fcpnt'd) 
HCME SCHOOL^EVA^L'JATION- SHEET ' 



•9 

B^ehaviors 


Greatly Iraprov'ed 


Improved 


The Sarao 


He.trressed 


"'In School 
Behavior 


♦ 








In Heading 
Skills ^ 


195^ 




19?& 


37^ 


In Ris 
Interest i^ 
Schoolwork 










In Hid 

Attitude To- 

v/ard School 








yyf> 

A, 


In His 

Attitiide .To- 
ward Pcnra 








.V : 
355S 


H - Id 

, ■ * ■ ■ ■ ■ ^ -1 ■* 



Interpretati'ou ' ' 

Although no specific percentage of learner adjustment was 
dttuignatod in the proposal, the evaluator feels that Objec- 
tive 1 was no!; attained bacduse of the reiaxjively small per- 
confcage of acadeaic and Dehavioral adjustment on the part of ■ 
youth in their home schools. ITowevtJr, it must be remembered 
that some studtints are simply not motivated to accomplish ac- 
.ad;mic pm^auita 'and behaviorul expectations at all ^imes in 
their respective lives and no amount of educational intervene 
tion by .« formal institution is likely to change that condi- " 
tion. In seme cases, only time and the changes which it -. 
brings to more fundamental aspects of hunian life can. really 
change this aversion ,to formal learning endeavors. Often edu- 
cation takes place apart from any kind of fonnal school or 
>rork\xperience. We must not^ be overly discouraged that some 
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studenta^.do hot choace, at a particular ^ime, to accept our 
uuadcnlc and behavioral hopes and goals. 
ectivo 2 ' 
Rased upon the individual specification of a youth's needs 
and intorecf'S^ c.n appropriate individuaii'zed re^,dinz prosnMn 
wi7-l be deve.lopftd and administerod over a riiffcrontialiy se- 
.Iscted period of tljne. Upon completion of '^his indiyiduyl- 
ized progran, tho ibarr.ers v.^11: 
1. improve in V^:Cidins 

/3:) in 6 months a mininum of 1 year improvejnpnt* 
b) ia 1 yer^r n-inirr.um oT 2-^yc?;xrs irn.j)rovs:aent. , 

As'^ach of thi^ youth entered the Centor, re^^ardless of 
whether this ontry v;a.: at t)i^, beginnlnf, of tho year or ^t a 
lati:r d^te in timo, he was t.o.:Stcd v:ith ^tn cv.;propriP.to level' 
of the CfOifornin U^oAiry/j, Tti^t, Che Gut'^^^-I••:vcGinitie !?eao/J,:ig 
?o8t, the Metropolitr^n Achievement Test,, c-ind the Stc^nford 
Achievoment Test. Thes-> tests v/fire to ^orvo as pre-tests for 
subsequor.t raoasures of ropding grovrth. SinilaVly, in the mid- 
dle and at the conclusion of tlie year, each of tH« youth at 
tho Center was to have been tested with a different form of . 
the tests to assess his- progress. 

While it was reported thv^fthio objective revoived the 
greatest attention and its measurement' was generally regarded 
by the staff as tho most sifinifictmt indication of proars-.n 
succoss, actual middle tost duta were frequently missing be- 
cause of the transition of youth in and out of the program. 



Findings - 

^ The following comparison of beginning and middle Gates- 
MacGinitie Reading, Metropolitan. Achievement, an^ Stanford 
Achievement Tepti' scores are reported. The time lapse bo- 
tween sconces were not, however, the previously stipulated ,six 
month period of time but averaged three and one-half months# 
Here one- should take into consideration the number of young- 
sters on whom data were submitted as compared with the number 
having received both beginning and middie administrations. 
End of the year tests had not been conducted at the time of 
the evaluation* ^ 

\ Table II 

READING CENTER 
GAINS IN READING 

9 

^ ^ Metropolitan Gates Metropolitan Stanford 

Intermediate MacGini.tie Primary II Primary I 
Reading Test Reading Test Rdv> Test Rd. Test 

Total 



Number 

« 


75 


' '80 » 


5 


1 


Test 
Number 


9 ^ 


15 


1 


1 


Average 

Months 

Enrolled* 


2\77 \ 


3.93 


5.0" 


5.0 


Beginning Test 
Grade Equivalent 
(Vocab.-Wd. K.wldge); 










Average 




4.9 


2.A 


1.0 


Range 


2.1 to 6.1 


0 to<l6.8 







Beginning Test 

* Includes only the Test Number 




Table II (contM) 

READING CENTER 
GAINS IN READING 



Metropolitan Gates Metropolitan Stanford 
Inteinnediaxie HacGinitie Primary II Primary I 
Rd, Test Rd, Test Rd, Test Rd^ Test 



\ 



Beginning jCest 

Grado^ Equivalent v 
(Comp ^-Reading )- \^ 

• Average 4«4 \ 3.4 ' 1*2 

Range 2,4 to 6.3 0, to 9.6 

Beginning Test ^ 
Total Grade • 

Equivalent , ^ . 

Average 3*9 ~- \ — , 

Range .ZoZ-toJc? 

Middle Test 
Grade Equivalent 
(Vocab.-Wd. Kwldge;) 

Average^ 4.9 6»0 ^2.4 » 



*Range 

Middle Test 
Grade Equivalent 
( Comp • -Reading) 



3*5 to 7a 3.0 CO 9.3 ^ — 



Average 5»0 ^ 4.7 --Z^k 

Range 2.4 to 6.3 0 to 12.6+ *— 

Middle Test 
Total' Grade 
Equivalent 

Average 4.9 2.4 

Range ^2*9 to 6.6 ' — r - — 
Average Gain in 

Months 7 11 0 
(Vocsb.-Wd, )^wld£e) 
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Table II (cont»d) 



GAINS IN READING . 

Metropolitrin Gctea 

Inleraediate MacGinitie 
Rd, Test Rd, Test 

Average G;£id,n in 

Months * 6 ^ 1& 

(Comp.-Readin/j) 

Average Gain in 

Months 6 U 6 8 

(Total) 



Interpretation 

Table II gives a summary of beginning and- middle testing 
^ and gains^ in relation to time in vocabulary -word knowledge, 
comprehension-reading, and total grade equivalents,. These are- 
for youth who otuck with it<. These of whom had not been en- 
T^iled long enough for a second testing or those who dropped 
out prior to a second testing were not considered in the a- > 
^ nalysis. The average number of months gained txi vocabulary- 
K'ord knowledge, comprehension-reading, and total grade equiv- 
alent indicate a rate of growth markedly above the average 
national rate- Comments were made by most of the .tutors that 
*^ the majority of the ycuth are motivated toward reading and • 
that there has iJeen an increased feeling of self-confidence. 
Perhape, these elements contributed, in* part, to the dramat- 
ically higher middle test scores. 
^ 'Tc terms of the stated criteria. Objective 2 was attained 
by the Office of Proba.tion-Richmond College Reading Center. 
Obieotivft 3 

The attainment of the objective of a low recidivism rate 



Metropolitan Stanford 
rrir.;5:ry II Pri:aarv I 
Rd. Test Rd. Tlisi 



...i 







• • * 

among probationary youth was assessed in an evaluation ^per- 


_ 






formed by the Office of Probation. 








School Drop -Outs 








Although in 'the proposal the Reading Center was designed to 








service school drop-outs, the investigator made no attempt to 








aseess or to follow-up that group#.8ince the vast majority of 








youth enrolled in the Cent^ were attending school or of the 








age whereby imdcr uhellBW York State Compulsory Education Law, 








thoy should b e attend.lnj?; eji educational -institutionr 
















Questionnaire Rnsponses Jicarners 








Purpose and Procedure 
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An anonyrtjous questionnaire was adninastered to 31 learn- 






- 


ers in the Reading Center. This meant, of course, that chere 








would be no wey to cross-check responses for Acciuracy or for 






« 


follow-up pur po sen, but it was felt that th-i <'lata obtan.nGd, 






C > 


while somewhat "limited in value, would provide a tentative 








profile of the learner's background, experience and opinion, 








as a supplcunont to information obtained throup;h other means. 








t 

The ^design of the qxiestionnaire was^far trm Idenl; *sor:e 








learners did not respond to all qnostions. Moreover, it isn't 








known how clearly the questionnaire was understood- by all re- 








spondents although some wero aided by the tutors and how hon- 








estly opinions were expressed* With these, reservations in 






• 


mind, hovrever, the following tables are offered aa one pic- 








ture of the youth in the Reading Center. 


• 


• 




The respondents had been in the program one to nine 
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» 
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months and averaged 4*34 laonths (Q. H)^ The majority of those 
responding were also oiirolled in zhe local schools^ 
FindinKB ' 

, Forty-one- percent of those raopon-iLng ihdicatod that Ihsy 
made a lot of progress in reading and 55 percent report that 
they r.ade little progress (Q,. 5). Most report that their 
reading iaiproveajeat has definitely had a positive effect upon 
their other achcolwork v/hcreby they are receiving better 
grades (Q* 6 - Aly^). The latter response doeen^t parallel in- 
fonr.atioii received from th« Jiome schools which report a ma- 
jority of the Ic&rner.c not effecting an adeoujtt.c* adjustment*. 
HowevGr, the najcrity recount (Q. '10 - C5Pi that their hon^e 
Bchool attendc^ncc hr.t not inprcved since attenOin,^ the Centier 
vhi<.h corr»?cpcndc to the report fx^on the hone schools [77fi) • 
As given in the aurmary of overall t.vjtituck'S, *>hcf large 
ruajority llhc the program (Q. 4 - 9C7^) 'awl nonci di^loko at- 
tending the Center. One hundred yercent indict^tod tht^t the 
prcrrritn should ccni^inue for niany reGSor.s whl.c}-. th«^.y stotc-d " 
(Q., 19). Althoush Koct feol ■zhs.t they hav" b'^en helned in 
readiiig (Q.. 1?- - only half report thht f-boir o.ttltude or 

beh,3.vior hao been modified ?.t tho Center cwl in thoir home 
schoole (Q. 7 - 53St)* Furtheraore, oiiiy '»! V'"''«oi''^ ro-latD 
progrooa towtira, becoming u-l'ja piThon t-iiaU l.hey vfsnfc to bfi. A- 
gain, thooo reoponsos v/ore verified in reports fron the home 
achools. 

Although active parental involveraent in tlio Center has 
been minimal ;vith only 21 percent of the parents having vis- 

-12^ 



ited the Center , there appears to be a positive interest and 
a supportive parental element indicated by the frequency of 
responses as to v;hat parents have to say about the program 
(Qs# 17 and Id). ^ 

A tabulation of comments made by the learners to open- 
ended" questions stress their liking for the friendly, under- 
standing , open, informal atmosphere of the Celter, the hon- 
est relationship with tutors and other staff, the freedom of 
choice in their activities, the activities themselves, the- 
paid experience (carfare and lunch money), and the reduced 
pressure. They urge the addition of more staff', students, 
activities, games, subjects, space, reading time, trips, and 
lunc°hes,. Some complain abotit the need to expel several youth 
from the program ovdng to aggressive and acting-out behavior 
arid, consequently, the need to exert mdVe restraints upon 
disruptive youth. Several suggest that" they vdsh no change 
in the structure and organization of the Center. 
Interpretation \ ' . 

The learners at the Center appear to be expressing, a. num- 
ber of goals for the program^ They seem to be saying that the 
Center, as they know. it is designed as: 

!• a place for momentary escape* from neighborhoods, 
streets, and conventional school atmosphere*. 

V - , 

2, a plac.e where it is possible to establish close rela- 

< 

tionships with people. 
3# a place that likes and reispects youth, |in part, because 

-.13- 
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it, gilfes them physical freedomi choice, and certain 

adult liberties. 
4»'a place that will respect your needs and protect you 

vfhile you "flounder •'^ * , 

5. a place that grants yau more time in which to come to 

terns vriLth yourself. 
• — 6. a place where you can get help in rectifying some of 

Tour learning problems. 
7# a place which provides a multitude of "fun^ activi- 

ties. \ 
Thev also indicated a nujiber of DrobltBms: 

1. The necessity for an increase in staff, students, ac- 
tivities, and time. 

« 

2. The need to x^rovide more atructure for youth who are 
' a disru.ptive force to the tranquil 'ct^eration of the ^ 

. - . . prograiHc " 

. 3# The need for additional space. 

Table III 

QUESTIONNAIRE RESPONSES - LEARNERS .. 

Number of learners enrolled 6a 

the Reading Center v.-ho rsspondad 

to the questionnaire. ■ . 

Total .31 

Total length of time you have 

been enrolled, in the Rpi9.ding , \ 

Center; 

Average Time • 4^34 months 

.Time Range 1 to 9 months 

, ■ . ■ ■ -14- , : 
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Table III (cont'd) 

QUESTI0!«IA:R5 responses - LEARNERS 

3# Do you think thi^ prorioain should continue? 
♦ 

No OjS 

Why or why riot ? 

People n^ed help. 

Keeps me out of* trouble* 

I like it. 

Keeps kids off the street. 
It^s holpfia. 
Because it?s fun. 
So I can k^op nomming. 
I want^'iny reading improved • 
. Othsr people nsod help vrith re.3.dln5.> 
Very educational. 

Because mora students are soing to c^ttond. 

4* How do 3rou fc-)i?>l -xbout ..ittcVndlng the Cente.r? 

A» Enjoy atteniliiig ' ^ ^ 

B» Dislike attending OjS 

Cv Don»t V:novr ' • ' Ipy, 

5. Do 3/0U fe»3l th=it ^^ou havo funprovsd in reading 
since attehding the Center? 

A* Lost ground ' ^ , ' OjS 

Bo Made a little progress 

C. Stood still (no progress) - ' 4^ 

D» Made a" lot of progress l^Vfj 

6. Are you making "better grades in your home school 
since attending the Center? 

A. les \ 61% 

B. No 19% 

7% Has your atf.itude or behavior changed here and 
at your homp ochool sine a attending the Gontor? 

A» Yes 

B. No . ' • 47?^. 

. In vhat way ? 

••15-» 



Table III (cont'd) 



QUESTIONNAIRE RESPONSES - LEARNERS 

I^m not so bad* 
'Don't curse. 

I like school* ^ 
I learned how to get along with others. 
I respect and get along with others. 
I speak better and know more words. 
Before I hated to read, now I don't. 

Are you satisfied with the things you are doing 
here at the Center and outside? 

A* Nc^ definitely not satisfied - 

B. A little satisfied 

e. Satisfied 

D. More than satisfied 

E. Very satisfied 

9i Has your attendance at the home school improved 
since attending the Center? 

A. Yes 

B> ^JIo 

10. How well Have-^you progressed toward becoming 
* the person that you-want to be? 

A. Lost ground ^ --^^ _ 

B. Stood still (no progress) 
Ct Made a little progress 

D. Made a lot of progress 

11. Are thettutors at the Center different than the 
teachers at your home school? 

. Ao« Yes 
Bo No 

If yest in what way ? 

They bear with- you more. 
^ The teachers ar^e fun. 

They are more patient.. ^ 

Much freer here.. 

Take up more. time with you. 

Know where you need the most help. 

Don't have you stuck up in class for 45 minutes. 
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Tabic III (cont'd) 

QUESTIOKNAIRE RESPONSES - LEARNERS 

Yt)ungcri>-. ^ ^^'^ » 

They are* ?aicer# 
» In school teachers don't let me talk or read a book* 

12 ♦ Have any of you parents visited the Center? 

A. Yes * 21% 

No , ' . 7955 

13^ Outside of your tutor^ with whom do you > Frequency 
pener^.lly discuss your reading problems 
and needs ? 

Nobody. v 6 
My mother "3 

Tom. (fissistant Director) , 3 

The gi\idance counselor..' ^ ' 

Teacher • - 2 

^ Ray (Community Worker)* 2 

14* What are some of 'things you like about this i 
progrt?.m ? 

' The games. -6 

Reading ' . ' 6 

The carfare and the "lunch money. ^ 3 

The tutors. . 3 

Sometimes the readin/r. * 2 

The- people. ' 2 

The tutors are interest^ed in you learning what 

they are teaching yau. , 1 

The way th^y teach, even if you don't learn the ^ 

first time, they -id.!! keep on teaching ^ou* ; 1 

Keeps you out of trouble and" helps you# i 

The tbirfgs we do.» 1 

The trips. 1 * - 

We: have fUn^ 1 

.15 • How can the propcram be improved ? 

Get rid of saTio of the students who fight, carry gn, 
and bother ovorybody so everybody can do his 
work^ Got more students that are interested in 

prograia* k 
claying, activities/ and games#^ 3- ^ 

iutors. ' 3 

I like it. the way it ia. 3 




Table III *(cont»d) 
.QUESTIONNAIRE RESPONSES - LEARNERS 



Frequency 



Lunches* .2 

More time for reading. ' . - 1 

Bigger place and more fcrips* 1 

More subjects* . 1 

Don't know* 1 

16 What d o you think of your tutors? Why ? 

G'«y>.erouS| nice^ understanding, like working idth 

• . them-* \ * ^ ^ 

Ail right* - ^' ' — 5 

• OK. — 3 

GSod to mer "3 

Takes time to "help me when I need it * 2 
They are ,0K because they areh«t like those in 

schpol. 1 

Let's me do what I-'iike to do. 1 

I hate sbme tutors and like some* X 

■ InteresJjed in me and in teaching me the best way. • 1 
Treats you with respect* , . ' ' . 1 

I got along v^ith everyone, never a problem*- 1; 

Talks v/ith us and^helps us in reading a lot*^ 1^ 

Always think they're bigger and sraart^ejji. 1 

17 • What do your parents ha v e to say about the program ? 

. Thinks it is alright, nice, and likes it. * . 7 . 

Says it is a good idea and good program* ^ 5 

Nothing* - ^ 3 

It viil keep me from going into the streets* -^2 

She is happy I cauie* > 1 
mother says I. will learn a lot and it will 

make a woman .out of iiie-» * 1 

Id. VJhat were your reasons for comiLng: ta the Center 

To improve my reading. 15 

My probation officer sent me. ■ 4 

To get my Equiv.?lency Diploma^ 3 . 
Friend told me it was a nice place to come to 

and you can do things* 2 

Because i wanted to*' . . - 1 

There is nothing else to do aroimd the block. 1 
• • • 

' 19 • Row have t he tutors helped you most ? 

In my reading. . . 21 

' . ' ^ 22 ' . . 
ERIC . . . 



Table III (contM) 
QUESTIOJJaVAIRE RESPONCES - LEARNERS 



With my math Frequency 

With ruatht 5 
Ky attitude. " 1 

Hei^red'ine frora getting in trouble on the streets • 1 
1 don't knov.% 1 



Questi onnaire Resronses - Tutors 
P ui^co eti an cl Pro.c edu r e 

In order to elicit their views of the Reading Center, an 
axiox^rpvo^xs attltuOinal quesUionnaire was developed and civen 
to 15 tutors* An 15 tutors at the Reading Center responded 
to tho questior.Uiiire. 

Tho Quer^i/ionnaire essentially requested feed-back in four 
distinct, a r^as: 

1. Learner-tutor relationships* ^ 

2. Administrative^, supervisory, and organizational eie- 
wonts* 

3* Progranimatic raitters* 

4* Instructional consldernidons and modes. 

Table IV presents the percenta/?es, the frequency of re- 
sponse, and the commentp in each item category. Note that the 
average ]Jjength of time that these members of staff have been 
enjcajr.od by the Keadiny, Center has been 7 months with the 
longest service there being 9 months and the shortest time 
4 months (Q*. 1)*# 

Findin;7:3 - ^ , ^ 



The tutors were unanimous in reporting that most, of the 
youth en^oy attending the Center (Q, 12) and that they have 
established significant relationships lri.th the learners as-" 
sifinod to Lhem (Q, 10). Nonetheless, a significant number of> 
tutors surgosted.that they' v;ere hindered in est'ablishing re- 
lationshi'ps ^vdth their assigned learners since they Vrere of 
a different ethnic group (0. 11). Most of the tutors haye^ 
gone bcjyond the realm ofContsr involvement, 011I7, and have" 
interacted Mi-ah youth in extra-curricular activities and c^- 
IMcitios in order to further extent meaningful rei&bionships 
(Q, 17 - S6;1). Significantly, a cosipnrison of the perctsntage 
or rBspon.'jGG and frequency of coraraents botwoun. learner ,ai:d 
tutor as to thair (the lenrnbrc) enjoyment in nttending t'he 
proitram raid the: Vcnoonn v;hy tliuy like loo tending, inciicfete & 
eimilar pattorn e;;A«tG ii$ the responfjos and the ^comments of 
tech {Q# 12 and Qs» /4^:.and 14 - Learner's QuectionRaire)* 

V ~ ' / ' 

That, ia, bcxh respondcintfs perceive thor.e categories in a pes- 
itivG inanuer* ^ , 

* SighTiy-six percent of the instructional staff specified 
learner progress in the iollov/ing areas: reading,; self -con- 
fidencG, thinking ski'l-rsr socialisation, se.ir-V;C»rth, and axi- 
titudinal-ancf beheivioral development (Q.. 14) » However, there 
vere concern's about their inability to motivate or inspire 
every learner (Q» 13). 

Although 73 pt-Tcent of tlic tutors -arc in support of and 
dedicated to zh-c prcgram and its objectives and the accom- 
Klishi-uant of these objectives {Q. 20), they did indicate 



several sorious problons. 

In 3pont:r«neouo consents and answora to open-endod quo3~ 
tiona, many tutors fervently stressed r.hat one- on the great- 
t>i{\t v/ealrnosses in the progra^i is the lack of adequate apace 
to aonduct 033Qnt5.a"'. protTra-natic functions (Q, li^ - Stfi and 

22), Anowoi^s aa to additional f^icilities needed acconted 
apacrs for indi'"-idv«al otiiciy and a quiot or laolatad vrork area, 
ft d<»sij-n:i':od ^i**;:: for « .'jtudcnt loungf) a 'ooparate room 
ror .r':-cr'2ytio \-.\i voJrlvi'ie.'- (1. V3) , Ouhor .notable ina.ioqua- 
olo;' ij-npliiisiaed are the lack of ooiniuunicdtion, coopt'.rc;T.ion, 
oohe-J.lvent-as an.-- div.jrgonce and/or con.^it'oency of ■phil-.irjcy.Viy 
.;j;jor:g <;hc- pro}jr-j.i;-. ".c-n.niM^rc- :.or6 <;S "Lt 5iffec~.T. tutorial 
staff, zh<i lacl: of pitDgraci strycturc, the lack of control of 
inap>-rcpria-ie- behaviour o:\ >h- oS y(,-.;'^h, and oho lack oi 

«up].'.\erient<)ry inr.truotional staff to service an overabun- 
'i a ac u 0 X y.i) u" ( '.: . 2 ? ) . 

H«co!!;ir'C-rM"iations of t-utor.-j for, iRprGvewent of t);e pro^jr^jii 
iorf.Qly reflect the expressions of progranimatic weaknecses 
(Q. .c3). 

In respect to tho -itrTn^-chs of the pro£r;u;i, 100 pcjrc^nt 
of t'r.a tutors reported that throu,"h v^orkin,? with .rcud'srats 
.•'ndi-'.iOufilly in an informal atir.csphoro, th-ay are abls co f.i- 
cllitate ii'-crovi-r.-ui'; in leviz-nors in thoir confidence, solf- 
eetssiD, rclatio>i=;hi>'i-. -./i^h advilto, <ind reading progress (Qr 
?1). rurtijcratre, they i-i;e ':he <.rOj3ra5^ flexibility ar.a the 
freedoi:) to .vrru.'.\*fi thoir individu-'il instructional progrAias 
(Q, 21 - o/i'/'i). The multiplicity of inetsrials to dravr from, 

25 



tha cooperation tue ;:»tiitude among staff (principally tu- 
torial staff), and the cooperation and attitude of the learn- 
ers were viewed as major strengths of the program (Q# 21^) ♦ 
Note that 21 p.,rc^';iv\:^;<^ thef tutoring staff reported close 
tutorial supervision as an inherent^ programmatic strength (Q# 
21) and percent indicated that they are being adequately 
supervised, *liowever., JE -si^gnificant number commented that they 
were being overly or perfunctorily supervised (Q. 9). ' 

Most of. the tutors reported that the reading and the in- 
terdisciplinary course were essential to their effective 
functioning in the tutorial process and understanding and es- 
,tablishing relationships with the youth In the program (Q. 2 
- 80^ and 5 - 67?o). Notwithstanding, 33 percent felt that 
the reading course was not significantly helpful to utilize 
with their learners and 100 percent maintained that they had 
to modify the techniques and suggestions provided in ohe 
..^course to meet the needs and interests of their individual 
learnerSo , 
Interpretation 

The basic problem encountered at the Center has been -that 
of effective communication between and among all elements of 
the program. In a program notable for the degree oils communica- 
tion and interaction between students and staffs there is con- 
spicuous lack of meaningful communication and Interaction be- 
tween the program administrators and other staff. Although 
most of the tutots and community v/orkers-^idesignated remedia- 

2G 
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• . ■ • ■ i. ■ 

tion.ixie. raading aa the primary objective of the prograa a- 
long \tith coBcoaitant objectives in the aodification of .the' 
social and personality structure's of the youth, there ap- 
•pearij to be no clear delineation of the relative importance 

* * * * 

of each of .these in the operation of the pi^ogram* In facti 
tutors and . commuftity workers perceive a conflict bet^veen 
.admirS.s5trato.rs'"cpr»c8rnliVg the focus ariti direction of the 

* • • • 

program^ Morejoyer, a number of staff rfiembers feel that 

their ideas are listened to and. .consi Gered but' aren't cfteii • 

implemanted* ' . ^ ' . 

This problem has created ah inordinate amount of under- 
lying tehsions'' which, to achieve a balance among tne ^en- • 
aions, would require adniinistrativs creativity^ That balance^ 
has not been achieved^ , - " . - 

• There needs to be a concerted effort to confront this 
lack of communication ^ One preliminai:y technique V;buld be to 
set up a Schedule of fomal v;cekly nrieetinKs Khereby the ad- 
ministrators of the program would meet with tutorial and 
c 6niniimity st^;ff to address staff problems and development^^ 

For the most part, tutors have made changes in thoix 
previously learned instructional tccliniques* They' feel thet^e 
changes have been responsive to the individual needs of the 
youth* They are also quite opbliiistic that the' Center can 
accomplish all or most of its objectix'es* As indicated , they 
feel that individual .instruction is the greatest strength pf 
the Center and that most of the learners have made? progress 
in reading, in social adaptation, and in positive personali- 

. ' • 27 
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ty modificationa* 

Most of ":he staff identified the physical facilitios of 
the program as being inadequate for efficient and effecti/e 
'program operation^ Indeed, this is comprehensible since this 
iedue can be the four4ation for tencjions anipng; the partict- 
pdnts^ Consider I hoKver, that strecs need not, indeed should 
not, be restricted wO a single causal relationship such as 
density of space utilization* It is at least disputable that 
the human factors in a social system are ^perhaps more signi- 
ficant; 

The Snswer to stress, then, appears to be ^-it depends^*- 
It depends on tlie sensitivity and creativity of the staff 
Vfho plan and help create the p:^ograui and orgafii25ation« Ri- 
gidity, confoi-niity, and dullness are frequent companions or 
stress, as is size ii; terais c;r its intfirre.latiOAShipswith 
the-se^ Where the huiiiin organisiation "is dfiKi^-ied and perfomi- 
ing irr v;ays conducive to participation, to variety of learn- 
ing styles? and rhythms, and to indiviauAl grovrth and devel- 
opnent this need not take place* The absolut^y essential 
' element is a sensitive and responsive staff of adiiinistra- 
tors, couimunity workers, and tutors.. 

Table IV 

QUESraONNAIRE RESPONSES - TUTORS 

Total leng;>h of time tutoring 

at' the C enter • " ' 

Averap^^ Time , 7 months 

Time Range p ^ 4 to 9 mpnths 



"3# Have you followed closely the diagnostic techniques 
and instruct! or.a?u su^^gestioris outiineci in the re.>d- 
ing course? 

A. Yes 60j5' 

B. No 33% 
C» Sometimes 7^ 

4# If not> why not? _ 

With each learner, there is a different way to 

aporoach T;hcir rrobiorf:.'^'. 
To a certain extent* I- have used my techniques and 

tsater.lais to icoet naecis 
Little that could be used with my students was 

discussed* 

I have used T^hese techniques as a guideline, and 

adajrted thcc to rr.GF.r, indiviriuv;! lu^edc. 
They have not been appropriate JTor my students. 

4« Have you made any modifications in Jpour tutoring 
techniques? 

A. Yes 100^ 
3. No ' ' ' 

If ypg^ yO.aa?^ specify ♦ 

X becanr?. more flexible i7\ dealing vath the jrioods 

6f learners. (3 responses) 
Hud to introduce mora unjr.truct:ured aetlvitiea (3 r^cspoases) 

2^ 



^ Tabl« lY (cont'd) 

QUESTIONNAIRE RESPONSES - TUTORS ' 

2» Has the course in diagnostic and reading techniques 
been helpful i-n your instructional processes? 

A. Yea 

B-. No - - 7^ 

€• Undecided 135^ 

I-T .not or undecldsdy why not? 

Hot muieh. on reading techniques v/ac -discussed that; 

could be applied' to level of ay students although 

tutors' prs?.nt3.tions ^ave me nev; ideiis. 
The course v/as helpfiil in the beginning but as it 

progressed, ve did less meaningful activitiss. 
Only in the beginning. 
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Table IV (contM) 

QUFGTIONNhIRB }ir.SFCNS2S - TUTORS 

It was necessary to adaipt techniqusa to each 

^particular student* (2 responses) 
Picked up ideas frc-n ozh^.r tutorc* 
If t student is averse to suggested material, 

I ^TOn't use it* 

• #- 

\tfxs the interviisciplinary course be^'ii helpful in 
providing insights' for you in doveloping relation- 
ships vlth the ycuri^i peoplu you ary tui^orin^r? 

A* Yes ^ - . 
B* No 

C» Undecided 

Do you feel th^t many youth in the Center nay have 
an individual need for structure or guidance* 

A* Yes 

Et flo 

C# Undecided 

Do you feel that as a tutor, you should provide 
more ^Jtructurc for tlic ycuth?"^ 

B^* No . 

C* Undccidod 

If you foel that y.ove strucvV.ro is xicodad, h^j.vo you 
.been adequately aided in providing this stri;cture'^ 

A* Yes 

Mo 

C# ^ Sometimes 

Do you feel that you have been adequately supervised 
in the tutoring process? 

Ay Yes 

B^ No 

V 

Anty* cofiUi'ients? 
Overly supervised* 

Much supervision Is on a superficial level* 

Suj^eraLunv'ii=.nco of supervision in a/reci^s Ox preparation, 
yet more attention could have been paid to* offer-., 
ing alternative suggestions and materials for sps- 
bific problematic individuals* 
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At tines more adequately than I feel uecessaiy^ * 

10« Do ycu feel f.hat you have establislied meaningful >e- 
lationships with the young people who have been as-* 

signed to you? x , ' ' 

A, Yes ' 

5. I!ndocid.3d 0;^ 

11, Do 33 the friCo tha/c you ire Tro.:; u dirfcrcno -ct-hnic 
group hinder or i-mke more difficult t-ho ostabiish- 
nent of r^BlivionaUips K-it-h cho ^o«rn.irc? ' 

A» Tes 20^ 
Ko 73^ 
C, uor.iGt.i.'.:es . 7^ 

12# Bo you feci th&t aiosb youth enjoy attending the . 
Centor? 

A. Yes 100^ 

B. . No < 

Why? 

As a hang-out and to socialise^ {6 responses) 
Friendly atmosv-hei-Cj c«n feel aL y^r.r:.^ 15 responses) 
People who care about them« (3 responses) 
They coniinuo to (3 r^is^ :-r<r>-.V) 

They like establishing relationships with tutors* ( 2 
ro3pon5is) 

Learning to read* (2 x^esponaes) ^ 

They are gettinf? r,oneyr 

They need a place to come to and feel wanted and iifi- 
portfint* 

-Play constructive games • - 
Gives then .sciiGuhing to do off t/he titreots* 
The Center is free and open, yet they foel they are 
learning* 

13 • Arc norit of the young people' motivated toward their 
reading activities after an initial period of ac« 
cllLiatAon to 'Sn^ Center? 

Yes 605^ 

C^. Scm.- times ZOp 

14* H«r/e you obs^-rved progreos and devulci^sacaii (uon't 
confin© yourself to reading achievement, alone, 

31 
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. Table -IV (contM) 
QUESTIONNAIRE REP>POWSE0 - TUT0P.3 
but 'Include) in the youth you are tutoring;? 
' A. Yos 

C. Undecided ?^ 
Able to socialize, responses) 

Littl.? fiioro confid^^nce in v?:OT.ool-'€:ii* (4 resvoi'-^^^^) 
Diminishing arrests. (2 resonses) 
Po3it{v(^> t oho Y.i oral chan;^e?* (2 rT^-'y-onses) 
Overly aggressive kids become less aggressive- and 

quiet Vrids open up. (2 resp^ns(=s) ^ * 

Leafnors. moods aire r*erciiriai", hard to jud^e progress* 
Feelin,^ ol* Importanc-r and v;orth# 
Attitude tcvrord learning has changed • 
Th:ln^ilnft ski.lls* ^ 
Trust oxid friendliness and feeling we care# 

15 ♦ Have you often orr^anised learners into groups ?.'or 
insnnictionaX purroses? 

A. Ygs Got 

B. Ko l\Of. 

16# Kr*vp j'^ou been encouraged by jTur sup (■•rvlJ?oi'*3 v.o 
follow-up any oi' the young people beyond zht tu- 
torinfT njtus^tlon? 

A. Ten * ' /i7?^ 

B* No s : 53:^ 

17« Kavo you nndo yonrrse^f available to loarnors out- 
side the Center? 

A* Yes' 

Mo 145^ 
I f yos t in what vrays? 

Taken theri to Off -Broadway plays and plays at the 

Col3e/^e* (3 rf r.ponBer.) 
To a movie. 
Played ball with tne* 
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Table IV (cont'd) 

QUESTIONNAIRE RESPONSES - TUTORS 
Walk home together* 

Ti:icjt^*;,ve iiR-ii:ed me and 1 h^^vo ^oiie to school 

bfteketball g^mies^ 
Tokoii Ih^xx to i^hi- IcichisiCiia ocllcge cafeteria* 
Tdksn them to the College video services and corn- 
put or 

Helped them vdth personal problems and taken them 
' v;h^;re ";;I;ey i;oeuci:i lo go* 

B* Ivc 

v;:;hu iLVprov^^ jun-c in x):-ysi cai x^J;lJJiion do 
Xou ^(leern necessar^/? ^ r — — - 

Here qiiio'u space and designatod aroa for a lounge. 

t^)CTpki"iitu; rooju j!ov i-ccrectionr*! activiT:ies# 

Here priya\ia spaces and a social roo^i (ponnariont 

audio and vicii?o yquipirivnc;) . 
More room Tor group inauruution and ^individual i;u- 

tOii.ni:,* 

A quiet area to woi'h* It is' diotractiJuj to have peo- 
ple oc::e in and ouu o£ ro»M wiit-u you iw^ -wryiicg 
to Vorkt 

Do you feel that your instructional ideas have hmi\ 
ilB\:tJned vo and cou^iidtii^sci hy your t-iiperviscre? 

ir. liO 

Co you f^rCil 'uhi't the program can accoriiplit^h all ox 
i s 4 ob j e 0 u i e s ? 

Yes 

i!o 

Undecided 
An}L.cPiy"9gnt8? 

liocd reinforccuien-o irom outside agencies* 

Gun iicc::j.piii.h ebj?ctivc.3 i'or -nosL studeniis, not all. 

Anyrhino; is possible. 

The pro^rc-j, iz^a airo.idy helped kids coj-e* 
In a limited fiishion* 

I don't knou v/netho;; reading scores riave be«n raised. 
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Table IV (cont'd) 

•i 

QUESTIONNAIRE RESPONSES • TDTORS 

I don't know if the program alone can help some youth 
overtCome negative forces from the home environment. 

Program can work very well btlt lack of space is an ob- 
stacle, students are easily distracted by one anotlj^er, 

21, What do you feel are the major strengths of the program? 



k. Individual instruction 

Bo Program flexibility 

C. Individual instructional freedom 

d. Multitude of materials 

£• Cooperation and attitude among staff 

F# Cooperation and attitude of the youth 

G# Close tutorial supervision 

H» Atmosphere different 

I, Parental support 

J. Extensive planning 

22* What do vou feel are the greatest v/eaknesses 
of the program? 

The lack of communication and cooperation, hy- 
pocrisy/ and conflict of ideas and philos- 
ophies among the directors. This disparity 
in the ranks of the directorsjiiars created 
' an apathy among tutorial st^^ and a lack 
of direction* 



100^ 
215^ 



7% 

Frequency 




The lack of space* 
Lack of additional tutors. . 
L.%ck of control of student behavior. 
Lack of structure (formal 3.esson plans).. 
Use o£ the Center as a "hang-out." 
Limitation to ihe amount of kids being tutored. 
Lack of consistent attendance by the youth . 
23, Vfhat recommendations can you give for improvement? 

Organization and continuity in objecives among 
directors. Regular staff meetings to air out 
complaints. . 



19 
5 
3 
3 
1 
1 
1 
1 



More space 



5 
4 
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Table IV (cont'd) 

. QUESTIONNAIRE RESPONSES - 'TUTORS ~ 

Community workers and Probation Officers should 
intercede in controlling poor behavior and 
organize the kids, 

* 

More unstructured learning and creative projects. 
More tutors. . 

Sanctions on non-attendance by the youth. 

Less supervision over the tutors. 

V;hat do you feel a re the m&.ior ob.lecti ves of the 
programs ? . , ^ — 

To improve reading. 

To improve socialization and to help change the 
attitude of the youth — behavior and academic. 

To give positive influence to kids and to channel 
their energies toward positive goals. 

To keep kids off the streets. 

To make students realize someone cax*es 

To promote cr-eative projects and provide recrea- 
tional activities. 

To help them acquire more self-confidence 

To motivate students to read on their own. 

To make learning fun. 

4 , 

To reduce recidivism. 

To enable youth to see success fihd progress,. 

Number of learners serviced by 
tutors since being «nployed by 
the Center. 



Frequency.' 

3 
2 
2 
1 
1 



14 

12 

6 
5 
3 

3 
2 
2 
1 
1 
1 



Average 
Range 



4»5 learners 
1 to S learners 
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Community Workers 



Procedure 

Since theiv:? are only 2 coniLiunix^y workers engaged. by the 
Reading Center, interviews wiuh them became the prime source 
of information* 

In assessing the community y;orkers' respbnsibilities as 
depicted in the proposal, they include:' 

1# sending out notices on broken appointments. 

2, naking home visits to verify reasons for broken ap- 
pointri;en'Cb, social and environmental data, etc* 

3# helpDJ^e U> yupc-rviso the Center on a rotating basis 
at le-Cv's'o every third day per week* 

/f# belnr: rivail^ibr.e to acconp£;ny youth and/or family raera- 



vailahZe ht? a lja:sori for any j-ublip or private agen- 
cy* • . ^ 
5# having a case load of 35 youth in terms of their in- 
volvem nl in the Center and more intensive involve- 



raent with providing service to about 15 or 20 of these* 



Predicated these responsibilities and knowledge ac- 

quired about the performance of youth in the program, this 
investigator has abte.upted to appraise the actions of commu- 
nity workers in these roles* 



Previously stated information concerning the adjustment 



bnrs to schools, clindcs, employment offices, « etc* 
Thut> i\ctint f^s advocate, escort, helper and b/ing a- 




Findings 
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of Center youth in thcJlr home schools specified a sameness 
or repression in adjustmont by- the plurality of youth* Ob- 
vlously^ the Center can^t afpuine i;ull resporisibility for 
the conversion of j^outh back into the ^;r.alnstreciOt*^' The 
hoiriC a:nd other agencifes must also be accountable # However, 
community v;orkers haVe been endowed vath the responsiblli- - 
fcy of contacting service agencies and families and following 
up. youth who are enrolled in the Center; Upon questioning 
the co.';^r.unity vrcrlcers, they ac.serued thcvo thoy hsve iiiade 
very fcv: hor.^s visits and no visits to the home schools* 
Specifically, ths pro::o3al inci:lcc?.tsd tb^h a large percentage 
of their tims (at least three ieyc p-ir week)* should be cpcnt 
outside of the Cent^lr* Ostensibly, this time should have 
been axr^-Dndod in t.J'.o afore Kontionod pur=^uits# \ r«rasonable 
degree o;? ^ujc^e-js in f-vcilitntlng' rffecoive adju;vim»2nt by 
youth to th':: ho:i:o, Conter, and nchool must $trcos close co- 
operation and coiiiMuni cation among all involved in the pno- 
cess* ' . > ' 

These rc^L:pGncSc3^;/ore confiiuea by tht guidance counse- 
lors in 5 out of 6 schools • Apparently, only initial con- 
tacts were :na<ic bui no foilow-iip* In fact, one school com- 
rsunication read: 

^'TJicrc h:»3 been no covinunication frora the Cen- 
ter regarding the progress of those students I 
roco.'ir.inndodt Parents have complained to me 
that there is little, if any,, cpjMiuni cation 
between the Genuer and thd hoiiief"that there ^s 
a lack of concern about the absenteeism.^' 

Another problem cited during the evaluation was the ir- 
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regularity in attendance and the turnover of youth at the 
Conter* In this respect, the corriMunity workers reported 
that cor.xur.ic?tlcri3 v^cre not I'or^AardGd to the nomas to elic- 
it -the reasons for absenteeism nor Vc;s abssnt^eisui follov:ed 
up in tenns of home visits. Alt^:•oux^^ it v.3.s a stated ^func- 
tion of co:r;-nunity v;orkern, it v/ar, not executed and could 
have contributed. to the rc^pid turnover of youth in the pro- 
, grarur A^ain, tho x^ostriction ^of oo7*.iiunity v:orkcrs lars^ely 
to duties, in the Cont^^r pc:rpotuat.'?5 the problem. 

Finally, co%:r.unitry v/orl:err> am reticent about Vfhether 
the C3nt?r c^n accOupl.i3h all or most of itr. objoctivoG. 
The €^^Vl!;u^>tor fo^ls r>tons Anftxij nor. only the Ifi'^M of 

unity amcnfT Cvnt-?r ' .-^.tsff, hut al.io fror; inhifcitinf their 
roll- of cicntinuou?: ccnt.":ot, rjuri follc\;-vp* 

RECQM?ffiNDATIv ' ^ * . 

1. Even though. attitudinal changes in the learners have been 
informally observed by the Center staff, formal attitudi- 
nal measures should be e^nployed to assess the amount and 
degree of growth for future planning^ and record-keeping 
purposes* 

2^ After an initial introduttory and basic reading course 
(for new tutors), it should take the form of sharing and 
utilising tc^chniques, devices, materials, sind books that 
have been succei>sful3y adapted and omplo^^ed for the dif- 
ferential neecis and le:vel2> of studi;nts» .Mxithods and ma- 
terials v;hich, afte-r trial, were found inappropriate 
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should be disccnti-.Vued and not made part of the course • 
This would necessitate tutorial staff coming together 
vlth the P5r»£ictor. of. JIfeadinf; to revise the course pres- 

3» Although the prc>/:\J- states that 100 youth s,hould be^ ac^ 
tiye^ in the Center at any one time and" that 150 youth 
should be servxtsed dxiring t>he year, care must be taken 
that the Center doesn't become enveloped in maintaining 
^numbers and that the depth of servicing remain the num- 
ber one priority. This entails: 
' a) an initial in-depth case-inference for the new 
learner attended by adt^ staff assigned to the en- 
rollee» 

b) periodic case conferences to ascertain what has 
or has not been accomplished and to plan and set 
futxare goals for the youth, particularly, those 
that are most in need of extensive assistance. 
4. As part of the orientation process for new enrollees, it 
is advisable to have a group discussion focusing on the 
purpose and nature of the total program. If an enrollee 
has an understanding of the environment, he can more in- 
telligently choose his role in it. 
5» Orientation and enrollment procedures should be held 
monthly • More frequent incorporation of enrollees into 
an ongoing program tends to disrupt the rapport deve- 
loping between already enrolled learners and staff. Re- 
search tends to support this procedure* ^ 
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6# Tho nddifcion of a third coBiravmi^ty v/orkor (allocated in 
tho proposal') to lighten the case I'oad of the two cur- 
rently on stsff in ordor to persiit intonso and concen- 
trated fiarvicing. In addition, the attendant community 
workers nhould spend the ti-na sti.nule.ted by the proposal ' 

' in the field to maintain contact and coraiiiunication vrith , 
familiosj agencion, and isisi>i tut long • 
Tho eshablishnent of areas of coniiiuni cation araons all 
staff membar^ in tha program in order to centralise ef- 
forts, bring theiu togethar, and share coinmon problems • It 
is recQmaondad ^hat an in-housa paraon skilled in gro up 
work and'^ji^^clal interventions or an outside conniiltant be 
engaged for this purpose ..^ This assistance would take the. 
form ojh 

^ a) group building* 

b) helping with identified problati areas* 

c) assi3tir*s Adn\i.ni?.tr=ition around l-jadership styles. 
Administrative staff must imite to eotablinh a consistent; 
pattern of direction toward the goals npdcified in the 
proposal. 

9. Since tho entiro tutorial staff is vhite and tho students 
are predominantly black or Spaniah-speaking, a significant 
perc enta^T^of the tutors viewed this aa an inhibiting fac- 
tor in the formulation of relationships "due to the x^lda 
gap in cultural background. It is reconraended that overy 
effort be made to sngage black and Spanish-speaking tutors. 

I 
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10# In F;urv(?yin£ the poruonal reading folders of learners, 

El (iLily rec.erci of pro£;reey >y£.s not always recorded,. It' 

i.M es3ontij:l tb^A lui written evaluation /^lade by tlie 

tutor ot the end of each session* Moreo\rer, the goal of 

each in&tructior^sl unit should be as clear a£i pc£;s;ibla " 

•to the le^irncr tmd his progriss tovai'd it £:ho.uld be:con- 

' ' \ 

• fd&tentij' fv^l'.'&ted by him 2ind ihv tutor, , - \ . 



\ 



I: 



\ < 



V . 



V 



41 

-36- 



